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1. General introduction 

 Almost everyone gets nervous about a job interview. But what if you have a less linear cur-

riculum, maybe you broke with school once and went through a tough time. Now you want to 

get your feet back on the ground and this job is your chance for a new life. On that condition, 

you really need good nerves for the job interview. And after getting the job, the challenge 

goes on. The daily work life may be a constant reason for stress and self-doubts. But it 

should not! 

The key to manage all these feelings and to build healthy workplace relationships is social 

competence. Practicing emotional intelligence is so important to success that it accounts for 

58% of performance in the workplace and is the strongest driver for personal excellence.1 

The I-YES project "Improve Your Emotional Skills", funded by the European Commission un-

der the programme ERASMUS + Educational and vocational training, aimed at facilitating the 

entry of young people into working life by creating innovative tools to develop their emotional 

and social competences, such as self-control, especially control of negative emotions, self-

awareness, self-esteem and self-confidence. Increasing social and emotional skills in parallel 

with cognitive and technical skills is essential for young people because, on the basis of spe-

cial pedagogical training, young people can work purposefully on their reasoning skills and 

compile a research of strategies and solutions for future challenging situations. Thanks to the 

skills of emotional intelligence, they advance to greater autonomy, self-confidence, motiva-

tion, accountability, initiative and creativity with enhancing the ability to exchange. 

The project was launched in September 2015, for a period of two years, during which six 

European partners from France, Germany, Portugal, Greece, Romania, and Italy worked to 

improve the emotional and social skills of young people from disadvantaged social back-

grounds aged from 14 to 25 years. With their previous experiences, partners have developed 

innovative methods and tools to compile in an Intervention programme to increase youth per-

formance and prepare them to enter the labour market. 

The activities of the I-Yes project should facilitate young people to manage their stress, set 

goals, plan ahead, understand and manage emotions, feel and show empathy for others, es-

tablish and maintain positive relationships, and make responsible decisions. All this leads to 

live and feel better, to achieve good performance, improve attitudes and behaviour, and to in-

crease their motivation to learn, to fully engage in activities, to have a positive behaviour, and 

                                                           
1 Bradberry, Travis and Greaves, Jean. 2009. Emotional Intelligence 2.0. San Diego, CA: TalentSmart. 
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to reduce emotional anxiety. 

The Intervention programme activities were divided into three main categories: the "personal 

sphere" (self-awareness and management of emotions), the "interpersonal sphere" (relation-

ship to others) and the "global sphere" (towards the widest social sphere). 

During the whole project, youngsters have been both actors and beneficiaries: they have 

given feedbacks, and they actively took part in the development of tools and methods that 

were designed for them. 

During the project, partners conducted various activities with the young people and teachers 

and built the Intervention programme. These activities included a review of needs with the 

help of questionnaires and focus groups composed of young people and teachers/trainers. 

These data analysis was used as a basis and guideline for the Intervention programme. More 

than 180 young people socially disadvantaged and 18 teachers/trainers were involved in cre-

ating, testing and evaluating the Intervention programme. This program aims at developing 

young people’s inner strength in order to: 

• foster an environment of trust and mutual respect in which young people feel sufficiently se-

cure and confident to freely express their thoughts and feelings; 

• increase young people's adaptive capacity to face certain emotional situations; 

• encourage young people's social relationships and increase their sense of belonging to the 

community. 

The Intervention programme includes a pool of different activities available via I-YES platform 

(http://www.iyes-project.eu/index.php) that can be used by young people individually. 

This handbook is one of the main intellectual outputs of I-YES project. It contains the most 

relevant results of the project and further information needed to carry on the work on the de-

velopment of social and emotional skills within your own organizations. Thus, it also includes 

detailed procedures and instructions to implement and organize the activities under the Inter-

vention programme in your own context. As a result, the handbook can be used by profes-

sionals working with the target group during their daily work. 

 

 

 

http://www.iyes-project.eu/index.php
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2.  Social-Emotional Learning (SEL) and its importance for educa-
tional institutions 

2.1 Socio-emotional skills (SES): basic information 

For a long period of time, the study of psychological skills has focused largely on cognitive 

skills, that is, on the ability to use memory, reasoning, or abstraction in order to solve prob-

lems that are usually encountered within an academic environment. One essential historical 

hall-mark was the development of the first intelligence test by Alfred Binet at the beginning of 

the 20th century.  Intelligence was understood as a general cognitive ability to act rationally 

and to solve the problems we faced in our environments. According to this view a high level 

of general intelligence – g factor – would mean that persons who are good at solving one type 

of problems tend to be good at other types of problems as well. In other words, knowing only 

one score – of the g factor – would allow us to predict the success of an individual in various 

aspects of his or her life.  

Consistent with these ideas, several studies have shown that high general intelligence pre-

dicts not only academic success but also professional success, and also less obvious out-

comes, such as health and lifespan. For example, scoring high at an intelligence test during 

childhood can be related to decreased risks of dying from cancer or cardiovascular diseases 

decades later.2 

Nevertheless it should be noted that while general intelligence predicts a lot of life outcomes 

and has strong relationships with academic success, there are other important factors that 

need to be studied as well. For example, we might be interested in addressing simultaneously 

the issues of how someone’s intelligence, socio-economic background, and personality affect 

his or her school performance. Studies conducted in this direction have revealed that while in-

telligence is a strong predictor, personality dimensions such as agreeableness or conscien-

tiousness also play a significant role, underlying that there has to be more than just the gen-

eral intelligence of an individual.3 

The idea of an emotional intelligence, distinct from cognitive intelligence, follows the same 

logic. Although the concept of emotional intelligence has been around for half a century it has 

begun to draw serious attention only after the 1995 book “Emotional intelligence. Why it can 

matter more than IQ” written by Daniel Goleman. Here Goleman defined emotional intelli-
                                                           
2 See Gottfredson, L.S., and Deary, I.J. (2004). Intelligence Predicts Health and Longevity, but Why? Current Direc-
tions in Psychological Science, 13, 1-4. 
3 See Laidra, K., Pullmann, H., and Allik, J., (2007). Personality and intelligence as predictors of academic achieve-
ment: A cross-sectional study from elementary to secondary school. Personality and Individual Differences, 42, 441-
451. 
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gence as “the capacity for recognizing our own feelings and those of others, for motivating 

ourselves, and for managing emotions well in ourselves and in our relationships”. From this 

perspective, emotional intelligence is not a unidimensional concept but is rather thought of as 

mental abilities that help us solve issues pertaining to our personal and social lives by ena-

bling us to recognize our own feelings, motivating us and managing our emotions.  SES are 

organized into the following four major clusters: self-awareness, self-management, social 

awareness, and social skills:  

Self-awareness refers to competencies that enables us to be aware of our own emotions and 

to assess them accurately. A high level of self-awareness competencies warrants accurate 

self-appraisals, self-confidence, and a healthy risk taking behaviour.  

Self-management is linked to socio-emotional skills such as emotional self-control, adaptabil-

ity ad optimism and thus refers to our ability to understand and then to use our own emotions 

in order to better control our thoughts and actions.  

Social awareness refers to people’s ability to be aware of the feelings and needs of other 

people and to respond to them appropriately.  

Finally, social skills refer to the ability to trigger desirable reactions from other people, through 

proper communication and skilful influence.  

The existing scientific evidence suggests that social emotional learning has beneficial effects 

on a range on essential life outcomes, such as academic achievement, job performance or 

mental and psychosomatic health.4 As a consequence, the I-YES project tried to realize these 

positive benefits as much as possible in the I-YES projects and the materials developed 

within it.  

 

2.2  SES in the I-YES project 

Research conducted on socio-emotional learning demonstrates that significant improvements 

of socio-emotional skills lead to significant improvements of academic performance. Based 

on such findings, the I-YES project sought to identify the main socio-emotional skill needs 

                                                           
4 See Durlak, J.A., Weissberg, R. P., Dymnicki, A.B., Taylor, R.D., and Schellinger, K.B. (2011). The Im-
pact of Enhancing Students’ Social and Emotional Learning: A Meta-Analysis of School-Based Universal 
Interventions. Child Development, 82, 405-432; O’Boyle Jr, E.H., Humphrey, R.H., Pollack, J.M., Hawver, 
T.H., and Story, P.A. (2011). The relation between emotional intelligence and job performance: A meta-
analysis. Journal of Organizational Behavior, 32, 788-818; Martins, A., Ramalho, N., Morin, E. (2010). A 
comprehensive meta-analysis of the relationship between Emotional Intelligence and health. Personality 
and Individual Differences, 49, 554-564. 
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and deficits of the students within the organizations taking part in the project and use these 

findings to design and implement innovative SEL techniques. The final objective was to re-

duce school failure through the improvement of classroom behavior and social competence, 

increases of student's attentiveness, student's deeper commitment to school and increased 

time devoted to school work. 

The research tasks were accomplished by developing both quantitative and qualitative data 

collection instruments. Student questionnaires were applied to 263 individuals and student 

focus groups gathered information form another 113 individuals. Similarly, teacher question-

naires were applied to 155 individuals, whereas teacher focus groups collected data from an-

other 38 individuals.  Thus, we interviewed a total of 569 students and teachers from France, 

Germany, Greece, Italy, Portugal, and Romania. The questionnaires and the focus groups 

used in the I-YES project have been developed by taking into consideration both previous re-

search and the specific objectives of the project. These instruments were designed to collect 

data both through auto-evaluation (i.e., teenagers’ own evaluations of their SES) and hetero-

evaluation (teachers’ assessment of students SES). This approach resulted in different sets 

of items for teenagers and teachers that collected information not only about the four major 

SES clusters but also about behavioural problems at school, school atmosphere, and other 

important attitudes toward school and learning  

The analysis of the results showed that the main emotional needs of the students concern: 

(1) self-management skills (i.e., issues related to the onset, offset and psychological conse-

quences of emotions, as well as the lack of knowledge about emotions); (2) school interest 

(the most relevant issues here related to the behaviour of teachers and the negative influence 

of peers); (3) self-awareness (especially issues related to deficiencies in self-confidence and 

self-esteem); (4) well-being at schools (students were significantly less content with their ex-

periences at school than with other aspects of their social life).  

Furthermore, our data confirmed that socio-emotional skills have a significant impact on 

school related behaviours and perceptions. Specifically, we found that training socio-

emotional skills is likely to be associated to increases in positive school related attitudes (e.g., 

school interest) and decreases in negative school related behaviours (e.g., skipping classes).  

The socio-emotional skills with the strongest impact proved to be: perseverance  (higher per-

severance was associated to less frequent mild and serious behavioural issues and to in-

creased school interest and well-being at school), self-control (stronger self-control was asso-

ciated to less frequent serious behavioural issues and to increased school interest and well-

being at school), self-esteem (high self-esteem was associated to increased school interest 
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and well-being at school), perception of the school atmosphere (students who perceived a 

greater negative school atmosphere tended to report more serious behavioural issues), per-

ception of parental support (this variables was one of the most important inhibitor of negative 

behaviours at school), and perception of teacher attitudes (positive teacher attitude was one 

of the most important stimulators of school interest and well-being at school).  

Based on these findings the I-YES project recommended interventions focused on the high-

lighted socio-emotional skills and that these interventions should help students learn about 

emotions, and how to identify, use, and control them. 

 

3. How to use the I-YES tools 

3.1  How to use the I-YES Intervention programme 

3.1.1 Overview 

The Intervention programme is one of the main outputs of I-YES project. It has been devel-

oped by all project partners under the coordination of Civiform, an Italian vocational centre 

and at the same time a partner of I-YES project. The Intervention programme is composed of 

54 different activities in 3 three different areas which main aim is to contrast school failure by 

developing social and emotional competences of students, mainly enrolled in vocational 

courses in VET centres.  

Many recent studies5 in the world highlighted the importance of developing social and emo-

tional competences because they support achievement of positive life outcomes, such as 

educational attainments and employment, life satisfaction and well being, mental health and 

avoidance of behavioural and social difficulties. All of these competences can support the aim 

of counteracting school failure through maintenance of a status that is characterized by per-

sonal well being. Furthermore, teachers know that social competences and social interaction 

affects academic learning. There is a growing academic recognition6 of the need to promote 

social and emotional competences in educational programs to support young people in 

                                                           
5 See Mayer, J. D., Roberts, R. D. & Barsade, S. G (2008). Human Abilities: Emotional Intelligence. Annual Review of 
Psychology, 59: 507-36; Denham SA, Blair KA, DeMulder E, Levitas J, Sawyer K, Auerbach-Major S. 2003. Preschool 
emotional competence: pathway to social competence. Child Dev. 74:238–56; Qualter, P., Gardner, K.J., Whitely, 
H.E. Emotional Intelligence: Review of Research and Educational Implications. Pastoral Care; Cherniss, C., Extein, M., 
Goleman, D., & Weissberg, R.P. Emotional Intelligence: What Does the Research Really Indicate? Educational Psy-
chologist. 41(4), 239-245. 
6 See Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. (2011). The impact of enhancing 
students’ social and emotional learning: A meta-analysis of school-based universal interventions. Child Development, 
82, 405-432. 
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achieving their potential, maximizing their participation in training and employment, and mak-

ing a positive transition to adulthood and independence. 

To do so, the activities included in the Intervention programme were developed and collected 

by project partners among activities already organized and considered as good praxis among 

the organizations involved through their impact they had on young people in strengthening 

their well-being. They aimed at increasing four important social and emotional processes re-

lated to self-management competences, school interest, self-awareness and wellbeing at 

school. Thus the Intervention programme includes in fact group and individual activities which 

main goal is to develop competences related to the following three different areas: 

1. the “personal sphere”:  

 

This area is more related to individuals’ own self-awareness and the ability to regulate indi-

vidual their own emotions; 

 

2. the ”interpersonal sphere”: 

 

This sphere mainly concerns "individuals in relation with others". The specific goals of this 

area regard the abilities to establish and maintain healthy and rewarding relationships with 

others based on cooperation, to prevent, to manage and to constructively resolve interper-

sonal conflicts; 
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3. the so called "social responsibility towards the community sphere" with regard to the 

closest social sphere (families, but also friends, school mates, etc.). Specific goals of 

this area regard the ability to make decisions based on the consideration of relevant 

factors, including applicable ethical standards, safety concerns, and social norms, 

evaluation and reflection. Working on this area will mainly increase and develop abili-

ties towards social, cultural and ecological causes.  

 

All of these activities aim at improving, reinforcing, and enhancing competences related to the 

following list of social and emotional competences: 

 

Kind of skills Elements 

Emotional com-

petences 

- To identify and understand different emotions (one's own feel-

ings);                                                                                            

- To manage emotion (manage strong emotions and their ex-

pression in a constructive way);  

- To improve self-management (and self-discipline). 

Self-awareness - To develop self-perception competences;  

- To have a clear perception of one’s own habits, strengths, 

weaknesses, thoughts and beliefs. 

Self-confidence - To develop and foster self-confidence. 

Strategic plan-

ning 

- To develop competences in strategic planning, goal orientation, 

and in priority setting to reach the goals;  

- To strengthening competences in problem solving;  

- To improve time management. 

Empathy - To better understand other's people emotions;  

- To learn how to put oneself in other people’s shoes;  
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- To develop trust. 

Communication 

competences  

- To improve  active listening; 

- To reproduce what has been learnt;  

- To learn to communicate effectively ideas/problems. 

Conflict man-

agement 

- To develop competences for conflict resolution; 

- Negotiation competences. 

Team building - To set clear work/group aims;   

- To improve atmosphere of cooperation;  

- To take and share responsibilities;  

- To increase group motivation to reach the aims;  

- To improve competences in leadership. 

Respect others - Diversity awareness 

- Cultural awareness. 
 

Table 1: Skills and corresponding Elements. 

 

All of these competences aim at strengthening young people’s well being in order to prevent 

them as early as possible from possible school failure, namely dropout. The activities ad-

dressing these competences can be used flexible. 

Within the Intervention programme, trainers and educators will find the description of each ac-

tivity with the most relevant information gathered in a grid which includes the following items:  

- typology of the activity (individual or group activity);  

- subject involved;  

- competences addressed; 

- duration of the activity; 

- description about needed preparation; 

- aims of the teaching/learning activities; 

- resources and possible additional suggestion/information for the instructor. 
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Graphic: Template for the collection of activities (Example). 

 

Materials, activities and exercises presented in the manual aim at supporting the practice of 

teachers, trainers and educators but also of parents who value the development of social 

competences as necessary to support young people.  
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3.1.2 Implementation 

The Intervention programme can be adapted according to the different contexts. The activi-

ties should be selected by educators, trainers, and teachers who develop a specific pro-

gramme. They will choose activities accordingly to the different competences they expect to 

develop, to strengthen or to increase among their students.  

First of all, it is important to identify the expected learning outcomes. Therefore the teacher 

will identify which competences students need to strengthen or to develop before he/she 

starts implementing activities. Afterwards, the needs will be shared with the students. It is also 

very important to ensure the availability of student to take part in these activities. The activi-

ties will be planned during the first months of the school year. In order to have good results, 

the activities will be scheduled every two weeks. Teachers may face some difficulties in allo-

cating time for this subject area within the already busy school day. Besides academic com-

petences, teachers will take into account that, social and emotional competences have be-

come more important in recent years, as underlined in the above different studies. Therefore 

the total commitment should be under optimal environmental circumstances doing activities at 

2 times every two weeks. Many of the activities can be organised during academic classes 

and not treated as an "add-on" to the curriculums one of the main ideas of the Intervention 

programme is to integrate social competences within academic lessons.  

Note that the planned activities are intended as a guide and will therefore vary from one class 

to the other according to the different circumstances. The number and duration of class ses-

sions should correspond to the needs of the group and will be determined by the teacher.  

It is worth informing parents about the activities on social competences.  

Furthermore, planning for social competences classes will be tailored to the individuals’ 

needs. Activities may be adapted according to the participants’ level of competence who are 

involved in the different groups.  

Teachers will prepare themselves very carefully before organising each lesson. Working on 

social competences can be stressful and difficult for students. For this reason teachers will 

use the concept of reinforcement to increase motivation and participation of all group mem-

bers. Notice that fear or anxiety can inhibit students who will not be willing in taking part in ac-

tivities. Therefore, it is important that teachers are aware of strategies and methods to moti-

vate students and thus to overcome emotions.  

Teachers will assess the success of social competences group after implementation of the 
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activities. Hereby they will also gather parents’ perspectives because the latter can be an-

other fruitful resource for getting insights about the impact of the activities.  

 

3.1.3 Steps for planning the activities 

These are some planning recommendations for the developing of the structure of your pro-

gram:  

- Define students’ needs; 

- Share the needs with the class; 

- Find the most appropriate activities in  connection with the needs; 

- Plan the activities within the school year programme; 

- Share the programme with parents in order to receive support from them; 

- Read carefully the activity and prepare yourself appropriately; 

- Prepare all you need before each activity; 

- Organise the activity with students; 

- Collect their feedbacks. 

 

3.2 How to use the I-YES online platform 

3.2.1 Short introduction into the I-YES online platform 
The I-YES project partners created a virtual school containing three on-line training modules 

to develop skills in "managing one's emotions", "communicating" and "respecting one's 

neighbour". 

A lesson plan guides the teacher / trainer in the implementation of the training module. It will 

find the general and specific objectives of the module as well as the detailed description of 

the different steps: 

- The establishment of a collective exchange on the competence in question. 

- The alternation of theoretical contributions and online activities to be carried out individually, 

collectively or in small groups. 

- A scenario illustrating the implementation of the competency and raising problems arising 
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from it. 

The main purpose of these online modules is to develop social and emotional skills but also 

to create interaction within the group, between trainees and between trainees and trainers. 

This has the direct effect of energizing the group, creating a bond of trust, fostering coopera-

tion to enable each individual to achieve his or her individual goals. 

All of these activities aim at improving, reinforcing, and enhancing competences related to the 

following list of social and emotional competences: 

 

 
Kind of skills 

 

 
Elements 

 
 
 
 
 
 
 
 
 

Emotions 

- To Know and to comprehend the emotional system 
 

- To name the emotions and to enrich your vocabulary 
 

- Identifying the emotions from their verbal and nonverbal expres-
sions 
 

- Improving the ability to be in tune with your feelings and to put 
words expressing your emotions 

 
- Being aware of the reaction diversity and what arouse within 

oneself various emotions 
 

- To notice that the emotions are varying in intensity and nature 
according to the context, time and people 

 
- Learning how to control your emotions and understanding those 

of others 
 

- Realisation of a specific unit about anger 
 

 
Communication 

- To foster inter-personal support 
 

- Realisation of a specific unit about selective listening 
 

 
 
 
 
 
 
 

Respect 

- To apprehend the notion of respect and all the concepts that fol-
low 
 

- To comprehend the impact of respect on feelings, attitudes, be-
haviours and competences 

 
- Being aware of the importance of self respect and assertiveness 

 
- Understanding the consequences of disrespect 
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1 

2 

- To share responsibility 
 

- To foster the understanding in relationships 
 

- To foster the acceptance of the other and of differences 
 

- To foster communication in the sharing of emotions and feelings 
 

- Realisation of a specific unit about assertiveness 
 

 

3.2.2 Implementation 
 

                 In the classroom 

The teacher can use the I-YES online training activities in the class for discussion or in 
a small group. 

 

Assignment at home 

The teacher can assign a specific scenario or activity for the student to do at home. 

 

How to use in the classroom  

 

Simply sign in (http://elearning.iyes-project.eu/) and you land on the DASHBOARD. 

DASHBOARD consists of three competencies  

 

 

A 

http://elearning.iyes-project.eu/
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STEP 1 

 

Select Competency to review in class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

        

Discussion Points 
A good starting point to 

begin discussing the  
   competency.  

   

Discuss the competency 

Have children sit   in 
groups of 4-5 students 

and give them a couple of 
minutes to discuss each 

question among each 
other and then have a 

classroom wide discussion 

Select a SCENARIO to 
PLAY 

There is one Scenario in 
each competency.  
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Playing a Scenario 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

DISCOVER THE EMOTIONS COMMUNICATION RESPECT OTHERS 

Select the scenario you would like to review with the class. 

 

 

 

 

 

 

First pages of Scenario 

Identify the characters and 
discuss the scene 

e.g. “Who is Maria?” 
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Feelings 

Give feedback to the stu-
dents of the correct choice.  

                                                                                   

 

 

                

 

 

 

 

 

 

 

 

 

Feelings 

Following the scenario, the 
teacher can ask the student 

to do the activities and 
probe on their choices. 

Action  

Ask students to share how 
they would address this situ-

ation.  

Students are presented with 
different options to take ac-

tion. Discuss each option. 
Ask students for the conse-

quences of this option.  
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Consequences  

Share the consequences pre-
sented. Ask students if they 
think this is a realistic conse-
quence. Ask if there are oth-
er consequences of this ac-

tion.   

Strategies  

View the strategies after 
playing the scenario and 

provide the students with an 
opportunity to understand 
how to deal with similar is-

sues.    
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Activities  

            

Each competence has a variety of activities to re-enforce the concept. 
Drag and drop online activities Multiple choice questions 

  
Matching activities  Fill in the blank 

  

Fill in the blanks (with drop down menus)  Activity sheet. 
It may be printed and downloaded. The activity sheet may be 

done in class or at home as an assignment.  
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Notes: 

 

(1) The learner has the possibility to make three attempts in order to respond 

correctly to each activity.  

(2) A certificate is automatically generated as soon as the learner follows all 

discussion points and online activities. 

 

3.3  Certificate and booklet of competencies 

After having absolved the courses on the I-YES-E-Learning platform with success each par-

ticipant gets an own certificate. 
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Furthermore, the young people will also receive an individual booklet of socio-emotional 

competences to be able to evaluate his/her progress during the training with regard to the 

specific competences. This booklet is also part of the evaluation tools used by the trainer in 

order to evaluate the progress of the young people and of the I-YES training as a whole. 
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4. Piloting and best moments 

Under Intellectual Output 3 of the I-YES project the innovative Intervention Program has been 

piloted by all partners in order to further optimize it. According to the results collected here it 

was possible to verify the reaction from students and trainers/teachers about the program to 

see if and where improvements are necessary respectively what could be made better to 

adapt the program toward the target group and/or to improve its tools.  

Each partner was responsible to organise the pilot on their premises, involving trainees from 

their organisations, especially trainees at the risk of failure, trainees with very low social 

and/or emotional competences, and/or students with low academic performance. 

As it was not possible that all partners tested all activities it was decided that all partners 

should test in common 3 activities and select other 3 according to their own context and 

needs and last but not least the 3 online courses. 

 

 

 

 

 

 

 

 

 

 

 

 

 

“I think that the activities are good 
and interesting. The program is 
good. I didn’t mind to repeat it.” 

“It helped to know each other, to 
create links. It helped to think 

about our own feelings and the 
others’ feelings.” 
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“Curiously, in the pilot, whatever 
the talents of draftsmen, it was 

easy to find out who was the 
person drawn. Some people 

were easily identified through 
visual details. Others expressed 
the personality of the trainee 

drawn in the portrait.” 

“I find it interesting 
for all the students 

to realize that  it 
(learning) is not only 
studying and getting 

bored but rather 
vary a lot between  

relaxing, socializing, 
playing, etc., I think 
it went very well.” 
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“I-Yes program serves its purposes 
as a great dynamic tool to support 

learners improving their social-
emotional skills and to make young 
people actors of their course which 
is a key to combat school failure.” 

“It is a learners’ centric 
online platform. The 

teacher works only as a 
facilitator. Students dis-
cover and master new 

concepts.” 

“It is a fun and realistic 
programme. The topics 
addressed are essential 

from personal (and 
professional) perspec-

tives. The activities 
enable exchange and 

reflection.” 

 

 

“Very good tool for self-learning 
but also learning in a collabora-

tive way together with the 
teacher and the other pupils.”  
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5. Conclusion 

After two years of working together in the I-YES project, the partners are proud to present the 

results of their work to a wider public. The handbook in front of you, which has been devel-

oped as one of the last steps of the project, tries to cover the most important aspects of this 

work. 

The introduction chapter at the beginning summarizes the most important formal aspects of 

the project. The second chapter gives you a short overview about the importance of socio-

emotional skills in general and how the scientific foundations of the project have been ad-

dressed from beginning on in order to design a qualitative Intervention program on the base 

of the evaluation and research results. Afterwards chapter three informs you about how to 

use the Intervention program by your own, including an own sub-chapter about how to use 

the highly innovative E-learning tool which has been developed during the implementation pe-

riod of the project. Chapter four then gives you a short overview about how the implementa-

tion of the Intervention program went on in the various partner countries that have been in-

volved in the project including some practical recommendations that could be used for your 

own implementation of such a program. 

As a result it can be said that socio-emotional skills play a fundamental role in the life of the 

young people. Thus its strengthening is not only important for the upcoming years but for their 

future life at whole. Therefore also the professionals, experts and all others working with the 

target group should have the know-how as well as the needed methods and approaches for 

the implementation of their knowledge. I-YES project tries to serve both of these mentioned 

goals, mainly with the Intervention program that has been developed within the project (incl. 

the I-YES-E-Learning platform). 

To reach these objectives it is important to support the youngsters in the process of strength-

ening their socio-emotional skills as most times these skills are only developed – if at all – on 

a very basic level. Unfortunately, in many European countries professionals working with the 

target group learn not many aspects about the importance of socio-emotional skills during the 

various vocational education trainings and/or fields of studies. As a consequence, not only 

the young people themselves shall benefit from the I-YES project through the strengthening 

of their socio-emotional skills but also the professionals working with them during their daily 

work shall benefit from the project through gaining new knowledge about the importance of 

socio-emotional skills and also about professional approaches and tools that can be used to 

strengthen these skills in the target group. 
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https://www.youtube.com/watch?v=zER0xzIsWhM (Information video about the I-YES 

project) 
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